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Module 8: Cultural and Spiritual Competence 
Time Required 
3 hours
Purpose
The purpose of this module is to introduce cultural and spiritual competence as key capabilities for victim service providers. This module provides definitions of cultural and spiritual competence, explores cultural considerations in victim service delivery and barriers to culturally and spiritually competent service delivery, and examines strategies to address barriers to culturally and spiritually competent service delivery.
Lessons
1. Overview of Cultural and Spiritual Competence (45 minutes)
2. Crime Victims and Diversity (30 minutes)
3. Common Barriers to Providing Culturally and Spiritually Competent 
Victim Assistance Services (1 hour)
4. Tips and Tools for Culturally Competent Service Delivery (15 minutes)
5. Tips for Spiritually Competent Service Delivery (30 minutes)
Learning Objectives
By the end of this module, participants will be able to:
· [bookmark: OLE_LINK1][bookmark: OLE_LINK2]Define cultural and spiritual competence.
· Recognize the multidimensional nature of culture.
· Explain the importance of cultural considerations in providing victim services.
· Describe common barriers to providing culturally and spiritually competent services.
· Identify specific skills, strategies, and resources required to serve diverse crime victims effectively.

Instructor Worksheet
Instructor Worksheet 8.1, Case Studies (18) 
Participant Worksheets
Worksheet 8.1, Case Studies (18)
Worksheet 8.2, Case Study: Vickie and Bill
Equipment and Materials
No special equipment or materials are required.
Preparation
· Read Chapter 8, “Cultural and Spiritual Competence,” in the Participant Text.
· Prepare tear sheet of large iceberg with waterline so that 1/10 of iceberg is above the waterline.
· Select 4-6 case studies from Instructor Worksheet 8.1 to be used by the group, based on participants’ occupations, demographics of their communities, and those they serve.

	Show Visual 8-1. 
	Show Visual 8-2. 
Review the purpose and learning objectives for this module.
By the end of this module, participants will be able to:
Define cultural and spiritual competence.
Recognize the multidimensional nature of culture.
Explain the importance of cultural considerations in providing victim services.
Describe common barriers to providing culturally and spiritually competent services.
Identify specific skills, strategies, and resources required to serve diverse crime victims effectively.

1. Overview of Cultural and Spiritual Competence (45 minutes)
	Show Visual 8-3.
Introduce the lesson.
	Show Visual 8-4. 
Provide the following definition of culture:
Culture is the shared values, attitudes, beliefs, communication styles, religious practices, and traditions that guide and structure a group or community. 
	Show Visual 8-5. 
Introduce participants to the definition of cultural and spiritual competence that will be used in this module.
Tell participants that cultural and spiritual competence reflect:
· A process of continuous learning that enables an individual to work effectively cross-culturally.
· The ability to function effectively in the context of cultural (including spiritual) differences. 
Note that it is impossible to separate the victim’s cultural concerns from their spiritual concerns. Spirituality and religion provide a person of faith their world view and way of life.
· Spirituality refers to one’s search for meaning beyond the ordinary human realm, and centers on reality beyond the five senses. A person can be spiritual without being engaged in organized religious practice.
· Religion refers to the organized behavioral manifestations of values and beliefs within a certain form of spirituality. A person can be religious without being spiritual, perhaps valuing the tradition, symbolism, academic aspects, or social interaction of religious practice more than spiritual aspects.[footnoteRef:1] [1:  Janice Harris Lord, Melissa Hook, Sharifa Alkhateeb, and Sharon J. English, Spiritually Sensitive Caregivers: A Multi-Faith Handbook (Burnsville, NC: Compassion Press, 2008), pg. 26, www.compassionbooks.com
] 

	Show Visual 8-6. 
Introduce the Cross Model of Cultural Competence. 
The Cross Model of Cultural Competence describes six stages of competence:  
Cultural destructiveness
Cultural incapacity
Cultural blindness
Cultural precompetence
Basic cultural competence
Advanced cultural competence
Paraphrase:
The Cross Model of Cultural Competence describes the stages of competence that can be found in individuals. The most negative stage is Cultural Destructiveness, where culture is seen as a problem; all people should be more like the “mainstream”; and assumes that one culture is superior and other “lesser” cultures should be eradicated.  

The most positive stage is Advanced Cultural Competence. At this stage, people not only accept, appreciate, and accommodate cultural differences, but educate others who are less informed about cultural differences. They seek out knowledge and develop skills to interact in diverse environments.[footnoteRef:2] [2:  Terry L. Cross, Barbara J. Bazron, Karl W. Dennis, and Mareasa R. Isaacs, Towards a Culturally Competent System of Care: A Monograph on Effective Services for Minority Children Who Are Severely Emotionally Disturbed (Washington, D.C.:CASSP Technical Assistance Center, Georgetown University Child Development Center, 1989).] 

	Show Visual 8-7. 
Paraphrase:
Paul Pederson (1988) developed a model with three components:
· Awareness: consciousness of one’s personal reactions to people who are different.
· Knowledge: meaningful understanding of others.
· Skills: practices in working with others from different cultures than our own.[footnoteRef:3] [3:  Paul B. Pedersen, Juris G. Draguns, Walter J. Lonner, and Joseph E. Trimble (Eds.), Counseling Across Cultures (6th Ed.) (Sage Publications, 2008), pg. 462, www.sagepub.com/home.nav] 

	Show Visual 8-8. 
Paraphrase:
You are going to see a clip from the film Finding Forrester. In the movie, Jamal is an incredibly talented basketball player who receives a scholarship to a prep school in Manhattan. He befriends an introverted writer who becomes his mentor. In this scene, Jamal watches as a man who is delivering groceries to the writer pulls up in his BMW.
DVD 	Show the clip of Finding Forrester that is embedded in the PowerPoint presentation by clicking on the PowerPoint slide.
After the video clip, lead a brief discussion about assumptions:
· What assumptions did the delivery man make about Jamal?
· Were his reactions based on the neighborhood?  Jamal’s race?
· What assumptions did Jamal make?  


	Show Visual 8-9. 
Introduce the activity. 
Activity: Iceberg Analogy (10 minutes)
The purpose of this activity is to explore in greater detail issues related to cultural diversity. Use the prepared tear sheet showing a large iceberg with a waterline so that 1/10 of the iceberg is above the waterline.
1. Ask participants to call out ways that we are different from each other. Tell them that those that are immediately apparent you will put above the waterline. Those that are not immediately apparent you will put below the waterline. 
2. As participants call out words such as “physical features,” and “clothing,” write these in the top portion of the iceberg on the tear sheet, above the waterline.
3. Challenge participants if you disagree with any of their suggestions. For example, if someone says “race should go above the waterline,” ask why they think this is so. Suggest that while skin color is apparent, it does not necessarily indicate race. Therefore, race is not immediately apparent and should go below the waterline, while skin color should go above the waterline.
4. When participants call out ways in which we are different from each other that are not immediately apparent (i.e., values, perceptions, victim status, sexual orientation, political affiliation, religion, economic status), write these words in the lower portion of the iceberg, below the waterline.
5. Ask participants the following questions:
· Where are most of the differences? Are they immediately apparent or not?
· What does this analogy suggest?
· What attributes do we react to?
· How does this iceberg relate to working with diverse victims?
6. End the activity by making the following points:
· We can see only 10 percent of a person’s cultural attributes. We cannot see their most important dimensions: their attitudes, beliefs, and values.
· Although most of who we are is below the surface, assumptions are often based on what others can see, which often results in misjudgments.
· To better know a victim and to provide effective services, we need to look below the surface. This will lead to better communication and stronger relationships.
2. Crime Victims and Diversity (30 minutes)
	Show Visual 8-10.
Begin the discussion of crime victims and diversity statistics. 
	Show Visual 8-11.
The Bureau of Justice Statistics reported that in 2006:[footnoteRef:4] [4:  Bureau of Justice Statistics, www.ojp.gov/bjs/cvict_v.htm#findings, accessed May 28, 2009.
] 

· Per every 1,000 persons in that racial group, 32 Blacks, 23 Whites, and 18 persons of other races sustained a violent crime.
· Males experienced higher victimization rates than females for all types of violent crime except rape/sexual assault. 
	Show Visual 8-12.
· Males, Blacks, and persons age 24 or younger are victimized at higher rates than females, Whites, and persons age 25 or older.
· Blacks were more likely than Whites to be victims of overall violent crime, robbery, aggravated assault, rape, and sexual assault.  
· Blacks also experienced higher rates than persons of other races (American Indian, Alaska Native, Asian, Native Hawaiian, and other Pacific Islander) of overall violence, robbery, aggravated assault, and simple assault.  
(Bureau of Justice Solutions Bulletin, Criminal Victimization, 2009 published October 2010 NCJ 231327.)    
	Show Visual 8-13.
· Women from lower income households are significantly more likely to be victims of rape and sexual assault than women from higher income levels.
· A higher percentage of Blacks and Hispanics report crimes of violence to police than Whites. 
(Bureau of Justice Solutions Bulletin, Criminal Victimization, 2009 published October 2010 NCJ 231327.)    
Discuss the following statistics, emphasizing again that minority groups are often disproportionately affected by violent crimes.
	Show Visual 8-14.
The PEW Hispanic Center reported that in 2008 there were more than 46 million immigrants in the United States (15.4 per cent of the U.S. population) (http://pewhispanic.org/files/factsheets/hispanics2008/Table%201.pdf). 
In 2009, the total Hispanic population is estimated to be 11.1 million, a decline from 12 million in 2007 (unauthorized; http://www.pewhispanic.org/publications/?year=2010).
	Show Visual 8-15.
In an August 2008 press release, the U.S. Census Bureau[footnoteRef:5] projected that the nation will be more racially and ethnically diverse, as well as much older, by midcentury.   [5:  For more information, go to http://www.census.gov/Press-Release/www/releases/archives/population/012496.html, accessed May 28, 2009.] 

Ask: What do these statistics mean to you as a victim service provider?
	Show Visual 8-16.
· Minorities, now roughly one-third of the U.S. population, are expected to become the majority in 2042, with the nation projected to be 54 percent minority in 2050. 
· By 2050, the minority population — everyone except for non-Hispanic, single-race Whites — is projected to be 235.7 million out of a total U.S. population of 439 million (54 percent). The nation is projected to reach the 400 million population milestone in 2039.
· By 2023, minorities will comprise more than half of all children.
	Show Visual 8-17. 
· The non-Hispanic, single-race White population is projected to be only slightly larger in 2050 than in 2008. In fact, this group is projected to lose population and comprise 46 percent of the total population in 2050, down from 66 percent in 2008.


	Show Visual 8-18. 
· The Hispanic population is projected to nearly triple during the 2008-2050 period. Its share of the nation’s total population is projected to double, from 15 percent to 30 percent. 
· The Black population is projected to increase from 14 percent of the population in 2008 to 15 percent in 2050.
· The Asian population’s share of the nation’s population is expected to rise from 5.1 percent to 9.2 percent.
	Show Visual 8-19. 
· Among the remaining race groups, American Indians and Alaska Natives are projected to rise from 1.6 to 2 percent of the total population. The Native Hawaiian and other Pacific Islander population is expected to more than double, from 1.1 million to 2.6 million.
	Show Visual 8-20. 
Briefly review the following statistics of religious affiliation in the U.S.
Of the more than 228 million people in the United States in 2008, religious affiliation is estimated to be:
76  percent Christian
1.2 percent Jewish
.6 percent Muslim
.5 percent Buddhist
1.2 percent other religions
15 percent no religion 
5.2 percent refused to answer
(Kosmin, B.A. and A. Keysar, American Religious Identification Survey, March 2009, Trinity College, Hartford, CT, March 2009.) 
Explain that a good resource for working with different faith groups is the book Spiritually Sensitive Caregiving: A Multi-Faith Handbook, by Janice Harris Lord et al. The complete citation is found in footnote 1 of this module. 
Tell participants that the Participant Manual includes summaries–including information on basic beliefs and ritual, death issues, and justice issues–of the six largest faith groups: Native American spirituality, Hinduism, Buddhism, Judaism, Christianity, and Islam. These are taken from Spiritually Sensitive Caregiving: A Multi-Faith Handbook and used with permission. Mention that copies may be ordered at www.compassionbooks.com.

3. Common Barriers to Providing Culturally and Spiritually Competent Victim Assistance Services (1 hour)
	Show Visual 8-21.
Introduce the lesson.
	Show Visual 8-22. 
Introduce the activity.
Activity: Common Barriers and How to Overcome Them (30 minutes)
The purpose of this activity is for participants to identify some common barriers to providing effective assistance to diverse victims and some strategies they have used or could use to overcome them.
1. Divide participants into five or six groups. Give each group a tear sheet and ask them to brainstorm common barriers that they or victim service providers in general face in providing services to diverse victims.
2. After 10 minutes, ask each group to report its list of common barriers, without repeating barriers that other groups have already identified. As barriers are identified, record them on a tear sheet.
3. Ask each group to pick three barriers from its list and provide examples as well as strategies they have used or could use to overcome the barrier.
4. After 15 minutes, ask each group to report its selected barriers, examples, and strategies.
[bookmark: OLE_LINK5]

	Show Visual 8-23. 
Introduce the activity.
Activity: Case Studies on Victim Assistance (30 minutes)
The purpose of this activity is to provide participants with an opportunity to practice using their knowledge about barriers and strategies.
Instructor Note: 
Careful thought should be given to the selection of case studies. Eighteen cases are provided. The cases present a wide variety of barriers to culturally competent services and involve various cultural groups as well as providers acting in different capacities. Choose case studies based upon participants, their occupations, the demographics of their communities, and the issues they have raised during the training. Refer to the chart entitled Case Studies in Worksheet 8.1, Case Studies, to help you select appropriate case studies. If you have diverse participants, you may group them by occupation (e.g., victim advocates, police officers, prosecutors). If some participants deal primarily with sexual assault victims while others deal with a variety of crimes, ask those who work with sexual assault cases to group together and assign them a relevant case study).
1. Divide participants into four to six groups. Assign each group a different case study to discuss, included in Worksheet 8.1, Case Studies. 
2. Ask participants to discuss the case and answer the questions on Worksheet 8.1.
3. After 20 minutes, reconvene as a large group and discuss the cases. 
· What kinds of issues came up in your case study?
· Were the issues in the scenarios similar to those you have had to contend with in your efforts to assist crime victims?
· What strategies did you develop to address the issues raised in your case study?
· What resources, information, or skills would you need to implement those strategies?  These could be tools you already have as well as tools you would like to develop.
4. Record a list of strategies victim service providers can use.



4. Tips and Tools for Culturally Competent Service Delivery
(15 minutes)
	Show Visual 8-24. 
Discuss tips and tools for culturally competent service delivery. Compare the list that was generated with the following list. 
Communication Tips
· Listen patiently and show interest and empathy.
· Be aware of confidentiality concerns. 
· Validate the victim’s explanation of the crime and its repercussions.
· Be flexible and negotiate a compromise whenever possible.
· Reassure the victim that you will do your best to help him or her.
· Practice effective cross-cultural communication, including awareness and sensitivity to nonverbal cues, body language, gender roles, and face-saving needs.
· Ask for clarification and check for understanding.
· Keep it simple and jargon-free.
· Recognize your own communication style.
· Know and manage your hot buttons.
Relationship Building
· Take time to build trust and rapport.
· Establish a relationship with the family and main family decisionmaker, when appropriate.
Self-Awareness
· Understand your own biases and stereotypes and work at controlling them.
· Respect the victim’s worldview, even if it does not mesh with yours.
· Recognize your limitations and ask for help from the victim, his or her family, and cultural informants.


Discerning Cultural Patterns
· Recognize and work within gender norms, when appropriate.
· Elicit the victim’s concept of crime, safety, grief, and healing.
· Acquire cultural knowledge that will enable you to react positively to unfamiliar practices. 
· Treat each client uniquely. Remember not to stereotype.
· Identify sources of disagreement between you and the victim.

5. Tips for Spiritually Competent Service Delivery (30 minutes)
	Show Visual 8-25. 
Paraphrase:
You are going to see a clip from the film Chariots of Fire. The film is based on a true story of two British track athletes competing in the 1924 Summer Olympics. One athlete, Eric Liddell, is a Christian who runs for God. Eric has been told his race will be held on Sunday. Because of his faith, he refuses to run because it is on the Sabbath. The Olympic committee and others are putting pressure on him to race anyway.
DVD 	Show the clip of Chariots of Fire that is embedded in the PowerPoint presentation by clicking on the PowerPoint slide.
After the video clip, lead a brief discussion:
· Is Eric’s reasoning out of line?
· Did the Olympic committee and others have the right to push Eric to go against his beliefs and values?
· What can you do to be proactive in the workplace in situations that involve spiritual beliefs?
	Show Visual 8-26. 
Introduce the activity.
		Activity: Case Study: Vickie and Bill (15 minutes)
The purpose of this case study is to examine the role that spirituality can play in providing services to victims of crime.
1. Ask participants to read Worksheet 8.2, Case Study: Vickie and Bill, found in the Participant Manual.
2. At their tables, ask participants to discuss and answer the case study questions.
3. When they have completed this, facilitate a discussion about the case study.
Tell participants that in order to provide spiritually competent services to victims of crime, you have to first determine if spirituality is important to them and this means conducting an assessment. Emphasize that conducting a spiritual assessment with a victim may feel intrusive because of the specific role of the victim service provider (e.g., assisting in completing a crime victim compensation form). 
Explain that spiritual assessment is suggested only for providers who expect a reasonably long-term relationship with a victim. 
	Show Visual 8-27. 
Present questions that may encourage victims to begin talking about their spiritual concerns:
· What is most important to you in your life right now?
· What has been meaningful and helpful to you as you have coped with your victimization?
· What has strengthened you as you deal with this?
· Do you have a support system as you go through this experience?
	Show Visual 8-28. 
Tell participants that if the victim’s responses are spiritually oriented, continue to explore their answers as you would any other information that helps you assess their strengths and resources. To address spirituality more directly, consider with the victim these questions:
Is religion or spirituality important to you?
· Do your religious or spiritual beliefs influence the way you look at your problems right now?
· Would you like to include your religion or spirituality in the work we do together?


Here are some tips for avoiding errors when seeking information from someone of an unfamiliar faith.[footnoteRef:6]   [6: See note 1.] 

· Don’t fixate on “Why.” It is quite possible that the person does not know the ultimate reasons for a particular practice and may presume the question has unfriendly intent.
· Don’t hold the person responsible for recent bad press generated by a representative of his or her faith.
· Don’t refer to a believer as “typical” or “normal.” There is no one and only way to categorize spiritual or cultural issues.
	Show Visual 8-29. 
Review the learning objectives and ask whether these were met.
By the end of this module, participants will be able to:
· Define cultural and spiritual competence.
· Recognize the multidimensional nature of culture.
· Explain the importance of cultural considerations in providing victim services.
· Describe common barriers to providing culturally and spiritually competent services.
· Identify specific skills, strategies, and resources required to serve diverse crime victims effectively.
	Show Visual 8-30. 
Ask participants for any questions or comments before moving to the next module.
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